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POLICY TC \l1 "
Pocatello Chubbuck Head Start is committed to using positive behavioral strategies when teaching young children how to manage their own behavior.  Child guidance and classroom management decisions will promote positive social skills, foster mutual respect, strengthen self-esteem, and support a safe environment.  It is our philosophy that helping children learn to manage their own behavior is a part of their learning experience.  This program participates in the Three Tier Model of Intervention for Behavior (Positive Behavioral Supports) that is implemented in the Lincoln Early Childhood Center.  

POLICY TC \l1 "
Teaching staff will provide opportunities for the development of skills in the areas of cognition (including literacy, numeracy), language and creative self-expression.  Such will be documented on lesson plans and plans will be inclusive of children with disabilities.  Home Visiting staff will support this learning with children and families in the home.PROCEDURE

PROCEDURE TC \l3 "PROCEDURE
1. 
Teachers will employ the following positive behavioral strategies - Tier 1 (universal):

a)
Building a positive relationship with each child through:


1)
greeting children warmly upon arrival


2)
engaging in one-to-one interactions with children


3)
getting on the child’s level for face-to-face interactions


4)
using a pleasant, calm voice and simple language


5) 
providing warm, responsive physical contact


6)
following the child’s lead and interest during play


7)
helping children understand classroom expectations


8)
re-directing children when they engage in challenging behavior


9)
listening to children and encouraging them to listen to others


10)
acknowledging children for their accomplishments and efforts


11)
showing consideration of individual needs and cultural, ethnic and linguistic backgrounds

b) 
Using classroom preventative practices which include:


1)
providing an organized play environment


2)
providing a predictable routine/schedule that is posted (words and graphics) and accessible to children - including individual schedules for children who would benefit from such


3)
providing for planned transitions that engage children in learning


4)
providing appropriate and sufficient materials


5)
providing opportunities for choice


6)
providing support for peer interactions


7)
implementing the 2nd Step Curriculum in the 4 year old classrooms


8)
establishing and teaching simple classroom rules and posting these in the classroom (using words and pictures; discussion of rules will be documented on lesson plans); giving frequent reminders through the year; orienting children who enter late in the year to the classroom rules upon entry

c) 
Teaching social skills through:


1)
daily large group activities (explaining the skill, demonstrating the correct way to use a skill, letting a child practice a skill with an adult and/or another child, providing positive feedback and attention on the use of skills)


2)
monitoring playtime for naturally occurring positive social interactions


3)
providing cuing as needed by reminding children to play together, share with their friends and be persistent


4)
providing additional assistance to children as needed to ensure that social interactions are successful through modeling, giving specific verbal cues, and/or physical assistance


5)
providing positive attention to children who are using social skills naturally

d) 
Individualizing behavior intervention efforts by:


1)
determining the function or cause of the behavior


2)
selecting a strategy based on the cause of the behavior

e) 
Teaching children replacement skills by:


1)
assessing what skills children are missing or what inappropriate skills are being used to achieve desired outcomes


2)
instructing children in learning new skills or replacing inappropriate skills with appropriate skills


3)
providing children with verbal and visual reminders (words and pictures) of appropriate behavior

2.  Teachers will move to Tier 2 (strategic) when all of the steps in Tier 1 have been implemented and behaviors continue to persist in a manner that is consistent and disruptive to the learning of the child and/or other children.  Documentation should support the need to move to Tier 2 intervention.  At this level teaching teams will:

a)
 implement intentional, research-based interventions in the classroom

b)
complete specific, descriptive documentation of  concerns, interventions tried and response of the child to the interventions

c)
discuss concerns and proposed activities with parents and seek their support at home as well

d)
find support in determining interventions through the Head Start collaboration team(s), members of the building STAT (Student/Teacher Assistance Team) and the ECSE Teacher assigned to the Head Start program.

3.   If challenges persist after implementation of Step 2 teachers will move to Tier 3 which will involve:


a)
discussing desire to seek additional support with parents and obtaining parent permission to pursue additional support;  continual communication with parents or guardians must be maintained providing parents with ongoing progress reports


b)
completing and submitting a referral to the Children’s Services Manager, which includes all documentation (to include HSFIS documentation of discussions with parents; completing other paperwork required by the Lincoln Early Childhood STAT Team.


c)
participation of teachers with the Behavior Intervention Team to discuss documentation and possible interventions (which may include support of the mental health consultant, referral to the Early Intervention Program or other outside agency)

3.
Documentation in HSFIS related to behavior management should include all communication and meetings with parents, all meetings where the behavior of the child is discussed, level of intervention currently being implemented if moved to Tier 2 and 3.  Other documentation can be kept in the Creative Curriculum Assessment System.

4.  Other pertinent information:

a) 
2. When a child’s behavior presents the potential of injury to self or others the program will make every effort to maintain placement of the child in the classroom.  The MDT team will determine the degree of risk and the degree of support that can be provided in the classroom to prevent injury.  Parent may be asked to attend school with their child, to participate in parent training with the Mental Health Consultant, to obtain outside assessment and support, etc.., as a condition of  maintaining their child’s placement in the program.

b)  The use of Time-Out in the Pocatello-Chubbuck Head Start classrooms will be guided by the following:


1)
before using Time-Out there should be evidence that challenging behaviors have not improved even when preventative and pro-active practices have been implemented


a)
such evidence should be documented to include when, where and with whom the behaviors occur


b)
when using Time-Out, documentation should also show that Time-Out is leading to the intended outcomes


2)
Time-Out may be used to intervene with a child who is not responsive to the teacher and is engaging in behavior that is disruptive to the classroom or hurtful to other children



1)
Time-Out should serve as a chance for the child to calm down


2)
once the child is calm the teacher should address the behavior with the child in simple, brief terms  (e.g., talk about the problem, restate the expectations, explore what they could do differently next time)


3)
Time-Out may also become a part of a plan for removing a child from engaging in problem behavior that serves the purpose of gaining attention from teacher and/or peers


1)
this use of time out should be  paired with teaching the child to request attention in an appropriate manner


4)
time out should not be used if the purpose of behavior is to escape an activity that a child finds unpleasant or boring as this will likely strengthen the problem behavior


5)
teachers should have a choreographed, well-understood sequence of events for placing a child in Time-Out


6)
Time-Out will take place in the classroom and be closely monitored


7)
a Behavior Support Plan will be written whenever a teacher feels that Time-Out would be an effective management strategy.  This plan will be written with the support of the Head Start Behavior Intervention Team


8)
when a Time-Out plan is agreed upon it should include the following:


a)
description of the exact behaviors that will result in a Time-Out (reserved for highly aggressive acts)


b)
description of what pro-social behaviors will be taught and encouraged to replace the inappropriate behaviors (throughout the day, not only in times of inappropriate behaviors)


9)
when placing a child in Time-Out, a very brief explanation should be given, such as, “You cannot hit your friends, so you will need to sit in time-out until you are calm.”


10)
there should be no interaction with children, either positive or negative, during Time-Out; it should be carried out by teachers in a calm, respectful, non-angry, non-stigmatizing way.


11)
Time-Out is brief, usually 3 - 4 minutes; some children will take longer to calm down than others; time should be monitored carefully and the Time-Out ended when the child has calmed down.

4.
The use of restraint when dealing with challenging behaviors should be used only if a child has lost control to the point that he/she might hurt themself or others without restraint.  Teachers will be trained in the proper procedure for restraining children in order to prevent injury to either child or teacher.

5.
The use of corporal punishment is strictly forbidden.  Withholding of food, access to bathroom or any other denial of basic needs is forbidden.  Isolation, name calling, or any other form of demeaning treatment is strictly forbidden.  Use of these or any other methods that would fail to promote positive social skills, foster mutual respect, strengthen self-esteem, and support a safe environment will result in disciplinary action.

6.
Resource: The Role of Time-Out in a Comprehensive Approach for Addressing Challenging Behaviors of Preschool Children - Center on the Social and Emotional Foundations for Early Learning - What Works Briefs #14
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